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APXIKN  SLVTOVIOTIKOC Mnxaviopog  EBvikn Apxr MpooBacipotntag  EBvikO IxEdlo Apdaong  NopoBsoia  Emikowvwvia

EOVIKO ZXEO10 Apaong yua ta Alkawwpata Twv ATopwy HE Avannpia

MepLexopeva
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21oxo¢ 12: Ekmaidevon kat Kataption yia 0Aoug

AeiKTeg:vEDO BEOUIKO TTAAICLO GUUTIEPIANTITIKNG/EVTALLAKNG ekTtaidevong, oAokANpwon ZTpatnylkoL Xxediov Apdong, veéo chOTNUA TIPWILHUNG
NapEPRAONG 0TNV MPOCXOALKN EKTIAIOELON, APLBPUOG KL TIOCOOTO HABNTWYV O €161KA OXOAEia KAl LTIOOTNPLIKTIKEG LTNPECiES (TapdAAnAn oTnPELEN,
TUNPata evragng), aplBpog Kat TocooTo aténong avopwIivou duvaptlkou Kat UALKWY TIOPWYV yLd TNV LTOCTNPLEN TPOCRACNG TWY ATOHWY HE
avarnpia otnv eknaidevon, aplOPog ETKALPOTIOINPEVWY KAl VEWY TIPOYPAUUATWY OTIoudWYV Kal avaALTIKWYV TIPOYPAUUATWY, aplBpog
ETULHOPPWTIKWY TIPOYPAPHATWY YLa TIOALTIKEG KAl dpAcELQ yla TNV pooBacn Twy ATOPWY PE avannpia otnv eknaidevon Kat TNy KatapTLon,
apLBPOC CUPPETEXOVTIWY OTLG ETUUOPPWTIKEC dPACELS, ETNOLA €KBEON Yla TNV TEPLBAANOVTIKN KAl JaBnaolakn mpocBaclyotnTa, mopioyata
TUAOTLKWY TIPOYPAUUATWY, OLapop@wan Kovwy Tpodlaypa®wy yia tTnv e€acpdilon ocuvenkwy MpooRactyoTntag Kat dpacewy otnpLEng tTwy
aTOHWYV Pe avamnpia otnv Tpttofabuta eknaidevon, dnulovpyia odnyol pooBacipotntag otn dia Biov ekmnaidevon Kal KATAPTLON, EKOEON
anoTtipynong Aettoupyiag tov Beopol Twy Tunuatwy Evtagng kat tng MapalAnAng XtnpLEng, EKBeCN OXETIKA PE TNV EVIOXLON TNG PWVNG TWV
HABNTWYV Katl oLTNTWY PE avamnpia r)/Kal ELOIKEG EKTIALOEVTIKES AVAYKEG

1. Avant0oooULPE Kal DAOTIOLOVHE ZTPATNYIKO XXED10 Apdong [*] yia TV LoOTIUN TPOoRAcH TWY ATOUWY JE avamnnpia og pia moLloTiK,
ouumEPIANTITIKN/evTaglakn ekmnaidbevon
o AnuloupyolpEe VOUOBETIKO TIAALCLO LKAVO va TIPOAYEL TOV CUUTIEPLANTITLIKO/EVTAELAKO OTOXO0. 2XedLAdoLpE ETUPEPOUS VOUOBETLKES
PLBPICELC KAl HEAETANE TNV AVAYKN CUVTAENG VEOL VOUOBETIKOU TTAALGIOU.
o Evioxboupe TiI¢ evtaglakeg dopeg ekmaidevong Kat umooTAPLENG.
o AtaopaAi¢ovpe TNV LOOTLUN MPOCBACH G TOLOTLKN TpLToBdbuLa ekmaidevon Kat oe oloTIKA dla Biov eknaideguon yla 6Aoug.
o BeAtlwvoupe Tnv mpooBaclyotnTa Twy oxoAeiwy, Twv MNaverotnpiwy, Twy dopwyv did Biov ekmaidevong, Twv Kevtpwy Ekmatdeutikge
Kal ZupBouAeuTikng YrootnplEng (KEZY), TNG KEVIPIKAG uttnpeciag Tou Ynoupyeiov Matdeiag kal OpnoKeLPATWY Kal TWV .
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VIDEQOS

https://connectmodules.dec-sped.org/connect-
modules/resources/videos/video-1-12/

https://connectmodules.dec-
sped.org/connect-
modules/resources/videos/video-1-17/



https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-1-12/
https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-1-17/

Mati va NMpowOnocovpe tnv Evtaén amo tnv MpooxoAwkn
Eknaidsvon?

* OTIKA poBnoLaka anoteAeopata Kot opEAN yLa TNV AvVATTTUEN OAWV TWV
rioltOLwv.

* Ol KOWWVWVLKEC aAAANAETILOPAOELC, OXEOELC, Kal avTIANPEeLg OeV €xouv
otaOepomolnBel akopa.

* H mpwipn napepPoon/eEelOLKEVUEVEC TIPAKTIKEC =2 TILO
QTTOTEAEOUATIKEC OTNV MPWLLLN NALKLA KOl 0TO ALYOTEPO TTEPLO;
nepPaiiov.




Tt yvwpilovpe
Yl TNV EVTOLN;




‘Evtaén otnv mpoo)oAlkn nAkia

* MLla cuvBetn, moAvdlaotatn Evvola.

* AEV UTTAPXEL EVOC OPLOMOC TIOU VOL XPNOLUOTIOLELTOLL
KalBoALKaL.

* H evtaén otnv ekmaidbevon anoteAel pia popdn evtaéng
oTNV Kowwvlia.



INCLUSION DEFINITION: United Nations CRPD, Right To Inclusive
Education

“The right to inclusive education encompasses a transformation in culture,
policy and practice in all formal and informal educational environments to
accommodate the differing requirements and identities of individual students,
together with a commitment to remove the barriers that impede that
possibility. It involves strengthening the capacity of the education system to
reach out to all learners. It focuses on the full and effective participation,
accessibility, attendance and achievement of all students, especially those
who, for different reasons, are excluded or at risk of being marginalized.
Inclusion involves access to and progress in high-quality formal and informal
education without discrimination. It seeks to enable communities, systems
and structures to combat discrimination, including harmful stereotypes,
recognize diversity, promote participation and overcome barriers to learning
and participation for all by focusing on well-being and success of students
with disabillities”.

UN CRPD Committee, General comment No 4: Right to inclusive education (2016).
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A Joint Position
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Early Childhood

Inclusion
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“Early childhood inclusion embodies the values, policies, and practices
that support the right of every infant and young child and his or her
family, regardless of ability, to participate in a broad range of activities
and contexts as full members of families, communities, and society. The
desired results of inclusive experiences for children with and without
disabilities and their families include a sense of belonging and
membership, positive social relationships and friendships, and
development and learning to reach their full potential. The defining
features of inclusion that can be used to identify high quality early
childhood programs and services are access, participation, and
[systemic]| supports.” (DEC, 2009)
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H evtain £xel Oetika

LN OLOKX ATTOTEAECLOTO YL
OAQ TO TTOLSLA LE N XWPLC
avarmpla

National Professional Development Center On Inclusion (201 1); Barton &

Smith, (2015)
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OL aVTIANYPELS TV
EKTTAOEVTIK®WV UTTOPEL VX
QITOTEAEGOVV £V ATTO TA
LEYQAVTEPA EUTTOSLX YIX
TNV VITOoTNPLEY TTALS LWV
LE SLa@OopETIKA
naOnoLaka TTPo @A

(Orr, 2009; National Professional Development Center on Inclusion, 2011).




O ekTTatdsvTiKOL
EVOEYETAL VO UMV ELVOL
EMAPK®G
TIPOETOLLNGUEVOL VX
vImootnpliovy MaLdLa
LE ELOIKEC
EKTTALOEVTIKEC
AVAYKEG

National Professional Development Center Inclusion

(2011)
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OL €EEIBIKEVUEVEG
TTIPAKTIKEC KA

TMopePPAcGELG
arToteAOVV Baocika

OVUOTATIKA
VPNANC TTOLOTNTOC

gvtain

(Odom, Buyssee, & Soukakou,
2011; Barton, 2015; NDPCI,

2009)



H draxpknc
EMUOPP WO VL
QTTOP LTI TN YLX TNV
TIPOKTLKT) EQ@APUOYN
TTPOYPAUUATWV
EVTALNG

National Professional Development Center Inclusion (2011)




National Professional Development Center Inclusion (2011)

H cvvepyaoia
LETAEV OLKOYEVELAC,
EKTTALO EVTIKOV
TTPOCWTTLKOV KoL
8LKWV slvat
Baolko OepuéAo yia
™mV
QTTOTEAEOUQATLKT)
vt

21



National Professional Development Center on Inclusion

Helping states achieve an integrated professional development system that supports high quality inclusion

Research Synthesis Points

on
Quality INnclusive Practices

In April, 2009, two national organizations working on behalf of young children—the

Division for Early Childhood of the Council for Exceptional Children (DEC) and the National
Association for the Education of Young Children (NAEYC)—completed two years of historic and
collaborative work with the release of a joint position statement on inclusion*. This document
provides brief descriptions and supporting references for the evidence-based and promising
practices that support early childhood inclusion. These practices are organized into three major
sections corresponding to the defining features of high quality early childhood inclusion as
described in the joint position statement:

Access—removing physical barriers, providing a wide range of activities and environments, and
making necessary adaptations to create optimal development and learning for individual
children;

Participation—using a range of instructional and intervention approaches to promote
engagement in play and learning activities, and a sense of belonging for every child; and

Supports—creating an infrastructure of systems-level supports for implementing high-quality
inclusion.

(Barton & Smith 2015; Guralnick & Bruder, 2016; National Professional Development Center Inclusion,2011)



H Evtaén otnv EAAada

* AEV UTTAPXEL KOLWVOC £OVIKOC OPLOLLOC VLA TNV EVTOAEN OTNV
NPOOYXOALKN NALKLAL.

* Evtaén elvall o 0poc mou xpnoLomnoLeLtal oo tov vouo. H
«riapAaAANAn otnpLEn» amoteAel to e€€xov LOVTEAO UE
neEPLOPLOMEVN KaBobnynon otnv epappoyn tne.

* Yrtapxouv Alya StoB€oipa otoLyela yLor TNV mopoxn eviaénc otnv
NPOCYXOALKN NAKia.




Oeopuiko MAaiolo NapaAAnAng Ztipéng (NZ)

«2ZUMQWVa PE TNV IoXUouoa vopobeaia (3699/2008), o1 uabnréc ue avarmnpia Kai
EIOIKEC EKTTAIOEUTIKEC AVAYKEC UTTOPOUV VA QOITOUV OE OXOAIKN) TAEN TOU YEVIKOU
OxO0Agiou, ue TapaiAnAn ornpién-cuvekTTaideuan, Qo EKTTAIOEUTIKOUC EIDIKNC
Aywyn¢ Ekmraideuong (EAE), orav aurto emiBaAAeral arro 1o €ido¢ Kai Tov Babuo
TWV EIOIKWV EKTTAIOEUTIKWYV avaykwVv. H rapdAAnAn otnpién mapExeral o€ uabnréc
ITOU UTTOPOUV UE KaTaAAnAn arouikn utrooTnpién va mapakoAoubnoouv 1o
avVaAUTIKO EKTTAIOEUTIKO TTPOYPAUUA TS TAéng, O€ UaBnNTEC UE OOBAPOTEPEC
EKTTAIOEUTIKEC AQVAYKEC OTAV OTNV TTEPIOX N TOUC OEV UTTapxEl AAAo TAaiolo EAE
(€10IKO axoAcgio, Tunua Evraéng) n orav n mapdAAnAn arnpién kabiorarai
amapaitnTny.




Nopoc 4368/2016

O vopocg 4368/2016 opilel OTL OKOTIOC TWV TUNUATWY EVTAENC €lval N TANPNC
EVToEn TwWV HaBNTWV E ELOLKEC EKTTALOEUTLKEC AVAYKEC N/Kal avamnplo oto
oXOALKO TtepLBAAAOV Kal 0 EKTTOLOEUTIKOC TOU TUNMATOC Evtaénc Ba mpemeL va
uTtooTNPL{EL TOUC HaBNTEC evioc Tou MepLBAAAOVTOC TNC TAENC TOUC, OF
OUVEPYOOLA LLE TOUC EKTTALOEVUTLKOUC TWV YEVIKWYV TAEEWVY, LLE OTOXO TN
Sdlapopormoinon Twv SPACTNPLOTNTWY KOl TWV SLOAKTIKWY TIPAKTIKWV.

(Law 4368/2016 apBpo 82, mapaypadoc 5).




‘Eva pokpvU taéidt amo...

TNV «KovovLKOTtoLNoN».. 0TNV EVOWUATWON ..0TNV
EVTOEN




Movu ZupPatvel n'Evraén;

[eviKn ekTtaidbevon

-Anpootec Sopéc mpooXoAlknc ekmaidbsvonc (Opadec mawyvidol/matdikol
otaBuotl/ vnmaywyeio)

-ISLWTIKEC

-Eldka kpatika npoypappata (‘Head start’, ‘Children’s Centers’)
ELOKEC eKTIAULOEUTIKEG OOLEC

- TuApa evtaénc (Resource Room)

-Special Units on site (UK) (e16ko tuRpa oto idlo oXoALlko KTApLo)

“Reverse Mainstreaming” (EwSIkEg Tagelc evowpatwong motdLwyv TUTILKAC avamtuénc)

Y€ OALKN | OPLOMEVN XPOVLKA EVTOEN



Mowouc NephapPavel?

* ALOLKNTLKO TIPOOCWTILKO

* Mawbaywyot/Eknodeutikol

* BonOnTIkO eKTTALOEUTLKO TIPOCWTILKO

* JUMPouUAOL eEMayYEALATIKAC AVATTTUENC

e ELdkol matdaywyoi/ ELOLkd eKMOLOEUTIKO TIPOCWTILKO
» Oeparnevutec/ EEelSIkeLEVOL EMAYYEAUATLEC

* MaBntec

e OlKoyEvela



Awadopetika Movtela Mapoxnc Yrnpeowwv
Service Delivery Systems

* Qepareia evtoc Tou Tunpatoc evtaénc (Push-in therapy)
* OQgparmneia ektoc Tou TuNpatoc evtaénc (Pull-out therapy)

* OEPATMEVTLKEC TIAPEUPACELC/UTINPECLEC UYELAC, KOWWVLIKEC
KOl EKTTALOEUTLKEC EVTOC N €KTOC TNC OoUNC ekTtaidbevonc.



Mowa Zroweia Anuiovpyouv Eva Evraéioko Tuqpa
YynAn¢ Nowotntog;




EMLOTNMOVIKA TEKUNPLWHEVEC EVTUELOKEC
NPOKTLKEC (evidence-based practices

Mo tn oxoAwkn Taén Mo tTn oxoAwkn Soun

* NMpooapoyEC TOU GUCLKOU XWPOU

* MPOKTIKEG yLOL TV UTTOOTAPLEN TNG  3xoAkn Hysola/Awoiknon
EOTOULKEVMEVNG LAONONG Kol EVEPYOUC

GULLETOXAC TWV LSOV *ALETLOTNLOVIKN ZuVEpYyaoia

*Juvepyaoio MetafL ZxoAeiov Kol

* [PAKTLKEC yLOL TNV UtOoTAPLEN '
OwoyeveLag

oAANAedpACEWV HETAEL TWV TTALOLWV

* MPAKTIKEG UTTOOTAPLENG TWV TTOLSLWV YL *Awa Biou Mabnon/ Emipuopdwon
TNV KOLWVIKOGUVOLOONMUATIKA/TIPOCWTTLK]

avamntuén * Mpaktikég MetapBaonc

* AfLoAGynon Kat napakoAouOnon tng
poodou Twv padntwv

(Hemmeter, Ostrosky & Fox, 2021; Barton & Smith, 2015; DEC Recommended Practices 2014)



BéAtiotec Evtaoélakeg MPOoKTIKES

 |Index for Inclusion (Booth, 2011) HNQMENO BAZIAEIO

e Division of Early Childhood Recommended Practices (DEC, 2015) H.M.A

 Special Education Needs Code of Practice (SEN Code of Practice 2015)
HNQMENO BAZIAEIO

Index for inclusion:

2 i 19 3N00l Sevelopmant led by Inchsive values ¥ X Division for
\ Eorly

Childhood

t
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[Ipoocappoysc Tov Xwpov, Twv YAtkwv Kat Tov
E€oTTAloov

L




* KatnyopiegIllpocappoywv Tov Xwpov, Twv YAtkwv Kat Tov
E€ommAlopov

“MepParlovtikec MpooapoyEC 2To Xwpo yLa
npoofacipotnta (ToUMEAEC OTOUC XWPOUC, XPNON OTTTIKWY
BonBnuatwyv, dnuloupyla xwpwv TOU TPOAYOUV TNV
LOLWTIKOTNTA TWV TIALdLWV)

"MpocapuoyEC ota LALKA Kat e€omALopo (rowyvidia, BLBALa,
gepyaleia, dwtoypadlko UALKO, OCKOAOTIATAKL YL
aveéaptntn npooBaon, mePTATNTAC)

(Barton, Pribble, & Joseph in Barton & Smith 2015, chapter 5)

Copyright © 2020 by Elena P. Soukakou. All rights reserved. 35



[Ipoocappoyég Tov Xwpov, Twv YAtkwv Kat Tov EEoTTAiopov

OL xwpoL TwVv TaéewvV eival tpoofaotpot ota atdid. To UALKA Kol 0 EEOTIALOMOC ivall
npoofaoiua ota matdia.

[MPAKTIKEC TTOU evBappUVOUV TNV aveEapTnNTn MpooBaclpuotnta (access) Kall xprion (m.x ot
XWPOL TWV TAEEWV onpatodotouvTal UE ELKOVIKA cUpBoAa (picture symbols) kot OmTIKES
odnyiec)

Ot eviAkol mapakoAouBouv (monitor) TO TIWG Ta TtadLa €xouv MPOoBacn oTov XwPo Kal
uTtootnpllouv Ta maldld va XpNOoLULOTIOLOUV TA UALKAL.

Ot eviAkoL utootnpilouv Ta adLA 0TO Vo LETOKIVOUVTOL
OTO XWPO KOlL VO XPNOLUOTIOLOUV Ta UALKA aveEaptnta
KOl LE AELTOUPYLKO TPOTIO.

Opyavwaon Tou Xwpou, UALKWYV, Kal e€0TIALOMOU yLa TNV UTtooTNPLEN EEOTOULKEUUEVWV
LOBNOLOKWY aVOYKWYV TWV TTatdLwVv.

(Hemmeter, Ostrosky & Fox 2021; Barton & Smith 2015; Soukakou 2016)
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Nopadeiypoto OmTikKA TPoypAaT
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 sitquiotly and look at the teacher

Teachers intentionally embed
strategies to support children’s
individual learning needs




magnetic numbers

ball bounce

Give me eyes and ear's in

...... 11

M?omb

Transition Supports



Preschool Schedule 2012-2013

Activity Time

Snack Time

Lesson Time

Play Time

42
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MPOKTIKEC yLOL TNV UTTOOTAPLEN KOWVWVLKWV
OAANAETOPACEWV HETOEL TWV TTALOLWV

" OLXWPOL TWV TAEEWV KOL TOL EKTTOLOEVUTLKA UALKQL
SnuLoupyouv gukalpiec ylo tnv aAAnAenidpoon petotu
TWV T LWV

= OL evN)ALKEC ipoypappatilouy, Eektvoly, Kol
SLEUKOAUVOUV KOLWVWVLKEC SpaoTNPLOTNTEC Kol Ttattyvidla

= XpNOLUOTIOLOUV CTPATNYLKEC YL TNV OTAPLEN TNC
KOWWVLKNG avamntuénc (scaffolding strategies) twv
nodLwyv nov arookormouv oto va fonBouv ta matdla
va EEKLVOUV Kol va SLatnpouV TLG KOWVWVLIKEC TOUG
aAAnAeriidpacelg kot PLALEC LE TOUG OUUOBNTEC TOUG

Soukakou, 2016, DEC Recommended Practices 2014

Copyright © 2020 by Elena P. Soukakou. All rights reserved.



Ti T'vwpiloupe MNa tic Napeppaoeig/ Npaktikeg ov Yrootnpilouvv Tic KOWwVIKECG
AAAnAerudpaoceic Twv Nadiwv?

" ETILOTNUOVLIKA TEKUNPLWLEVEC TIAPEUPACELC YL
TNV QVATTTUEN KOWVWVLKWVY Kol TTIOAAWV
Sladopetikwy SeEloTNTWVY yLo Ta TToLdLAL.

"Mawdla eknadevovtol Twc va uttootnpilouvv
NV pabnon vewv deflotntwy og odLa Ue
avannpia (Neitzel, 2008).

(Barton,Fettig, Pokorski & Harbin, 2021 in Hemmeter, Ostrosky, & Fox,
2021, Chapter 10)

Copyright © 2020 by Elena P. Soukakou. All rights
reserved.
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MPOKTIKEC TOU UTLOOTNPL{OUV TLC KOWWVLIKEG AAANAETOPAGELG TWV
nadlwv: emilvon dtapopwv (social problem solving)

* Katavonon twv anoewv OAwv Twv madlwy pe tnyv
evepyn akon (active I|sten|ng)

* Xprion €0KWV TEXVIKWV yla TNV €nilvon dtadpopwv
(r.x.modeling, alternative communication, prompting,
visual supports).

* Yrootnpién twv nadlwy va kataAafouv kat va
ETILKOLVWVINOOULV TIG AOYELG TOUG KaL Ta
ouvoLoBnuaTa Touc.

* Eotiaon otnv mpowbnon emlbuuntwy cupnepidpopwy,
KOLL ETIOLKOSOMUNTIKWY AUCEWV QVTL yLaL TNV ApVNTLKN
ouurepLlpopa.

(Golden, Taylor, Korba & Hemmeter, in Hemmeter, Ostrosky, & Fox, 2021,
Chapter 13)

Copyright © 2020 by Elena P. Soukakou. All rights reserved. 48



Visual Symbols to Support Social
Interactions




Visual facial expressions




Visual Conflict Solution Kit




YTTooT)pEn T®V MALSLWwV Yl TNV EVEPYT] GUUUETOXN
TOUC OE SPAGTNPLOTITECG KAL 6TO TTHLYVISL

* OtevnAikol mapakoAouBouv T CUUUETOXH TWV
TtoucSva oTO T[OLL)(VL6L Kot Unoomptlouv ThV
EVEPYO OUUUETOXN TOUG XPNOLUOTIOLWVTAG
eLOLKEC TEXVLIKEC (TT.x.modeling, prompting,
visual supports).

* Ot evnAtkoL GNULOUPYOUV EVKALPLEG YL TOL
rnodLa WoTE vaL KAVouv emAoyec kat fonBouv
Ta tondLa va kataAaouv kat va
ETILKOLVWVINOOUV TLC ETILAOYEC TOUC.

* Ot evnAikeg ouvepyadovral yla va
UTIOOTNPL{OVV CUVEXWG KaL va SleupuVouV TNV
EVEPYN CULUETOXN TWV TTALSLWV.
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MNopadeilypata OTTIKA TTPOYP AT



http://theautismhelper.com/student-visual-schedules-20132014-school-year-edition/

Tuati autéc ot mpuxtikee sivat evinilukecs

EEQTOMLKEVEVEG Evepyn
OVOLYKEG CUMUETOXT) OTNV
opada
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Evtaélakn
eKmatdbevon otnv
NIPOOYOALKN NALKLAL: 7
[MuAwVvEeC yla

QTTOTEAECHUATIKN
vAoTolnon

Love & Horn, 2019
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